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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can choose a text that interests me. (RL.3.11) 

I can choose books to read that I can read and comprehend independently and proficiently. (RL.3.10) 

I can read grade-level text with purpose and understanding (RF.3.4a) 

I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 

Supporting Learning Targets Ongoing Assessment 

I can choose books that are a ‘good fit’ for me as a reader.  

I can demonstrate stamina as I read a book that interests me. 

I can identify reading strengths and challenges in order to set goals for becoming an independent and 

proficient reader. 

I can sort information about strengths and challenges as a reader into categories. 

Information/Evidence recording form 

Paragraph  Graphic Organizer 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (15 minutes) 

2. Work Time  

A. Student Practice: Building Reading Stamina and 

Completing the Stamina Tracker (20 minutes) 

B. Building Our Reading Superpowers: Preparing for 

Goal Setting (10 minutes) 

C. Practice Goal Setting Using Fictional Student 

Profiles (15 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

A. Tonight for homework, continue to read 

independently. Set a goal for reading minutes. As 

you read, keep practicing ways to build your reading 

power. After reading, complete a Reading Stamina 

Tracker. Share two areas of strength and an area of 

challenge from your Reading Stamina tracker with 

someone at home. 

• In Lesson 2 the Reading Superpowers Anchor Chart was started. In this lesson, the superpowers 

“Choosing ‘good fit’ Books” and “Solid Comprehension” will be added to the anchor chart. 

• If students are using the “My Reading Superpowers Chart” (from Lesson 2), they will add “Choosing 

‘good fit’ Books” and “Solid Comprehension” to their chart at the same time they are added to the 

anchor chart. They can even make note of the character connections to Lark or Henry. 

• A series of ‘Quick Writes’ are available in some lessons in Unit 2. Each quick write is linked to one of the 

reading superpowers. The first quick write in this lesson is “How is choosing ‘good fit’ books a reading 

superpower? How would the ability to choosing ‘good fit’ books make you a more proficient reader?” An 

additional quick write is “How is solid comprehension a reading superpower? How would solid 

comprehension make you a more proficient reader?” 

• Fictitious student profiles are used in Work Time C to help students begin to understand that as readers 

they have strengths and challenges. Additional student profiles can be added to match the kinds of 

challenges seen in the students in the class. 
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Lesson Vocabulary Materials 

proficient/proficiently, 

independent/independently, record, 

reflect, identify, evidence, data, sort, 

strengths, challenges, goals 

 

• Reading Superpowers list (for teacher reference) 

• Reading Superpowers anchor chart (from Lesson 2 and last used in Lesson 5) 

• 3-2-1: What I’m Reading recording form (one per student) 

• Reading Stamina anchor chart (from Lesson 5) 

• Reading Stamina Tracker (one per student from Lesson 5; use reverse side) 

• Strengths and Challenges Self-Reflection recording form (one per student) 

• Fictional Student Profiles (one for display for class or one per partnership/group) 

• Reader Information/Evidence Organizer (three copies for class use or set of three per partnership/group) 

• Lesson 6 Homework (one per student) 

Supplemental Materials 

• My Reading Superpowers Chart (from previous lessons) 

• Quick Write: Choosing ‘good fit’ Books 

• Quick Write: Solid Comprehension 
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Reading ‘Good Fit’ books (15 minutes) 

• At the outset of the lesson have the Reading Superpowers anchor chart on clear display for students to see. At the end 

of Lesson 5 and on the Lesson 5 homework, students were told they’d need to have one of their independent reading books 

for today’s lesson. Tell students to have this book on their desk to start the lesson. 

• Remind students of their yearlong target: “I can read grade-level texts proficiently and independently.” Explain that Trisha 

and her teachers did all of the things they did in the story so that Trisha could read proficiently and independently. Clarify 

the meaning of the words proficiently and independently. Proficiently means “skilled, capable, or expert” and independently 

means “on my own” or “without help.” 

• Remind students that everything they are working on with reading and writing this year is to help them with this important 

goal: to be able to read grade-level texts proficiently and independently. 

• Share the first learning target: “I can choose books that are a good fit for me as a reader.” Discuss with students how they 

should always “have a book on the go.” It should always be the case that they have a collection of texts they are currently 

reading or about to read. Additionally, it would be beneficial for them to have identified some additional texts they hope and 

intend to read soon.  

• Invite students to Think-Pair-Share: “What is a ‘good fit’ book? Why is it important to choose and read books that ‘fit’ you as 

a reader?’ Ask this a follow-up question: “What benefit do you get as a reader by reading ‘good fit’ books? How does reading 

‘good fit’ books help you be an independent and proficient reader?” Push students’ understanding toward the connection 

between reading ‘good fit’ books and being able to understand what you’re reading (comprehension).  

• Distribute the 3-2-1: What I’m Reading recording form. Give students a few moments to get oriented to the document. 

Allow 5 minutes for the completion of the recording form.  

• Use a sharing protocol to allow students to share the text titles they recorded on their 3-2-1: What I’m Reading recording 

form. 

• Conclude by saying something like: “I know you all want to be independent and proficient readers. I hope you see the 

connections between book choice and understanding what you read. Making the right choices for yourself as a reader when 

you are choosing which books to read will mean you are reading books that you can comprehend, or understand. I see these 

as superpowers. Let’s add these two things to the Reading Superpowers anchor chart!” Add: “Choosing ‘good fit’ Books” and 

“Solid Comprehension” to the anchor chart. 

• Consider providing nonlinguistic 

symbols with learning targets to 

assist ELLs in making connections. 

• Book Boxes are a great way for 

students to store the books they’ve 

selected to read. Time should be 

given periodically for students to 

“swap out” texts from their book 

boxes, removing those they’ve read 

or abandoned and restocking their 

book box with new titles they’d like 

to read in the near future. Use of 

book boxes also allows the teacher 

an easier way to monitor the choices 

students are making for themselves 

for independent reading. 

• If students are using the “My 

Reading Superpowers Chart” to 

maintain their copy of the list of 

reading superpowers, they would fill 

in “Choosing ‘good fit’ Books”  and 

“Solid Comprehension” as they’re 

added to the class anchor chart. 
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Work Time Meeting Students’ Needs 

A. Student Practice: Building Reading Stamina and Completing the Stamina Tracker (20 minutes) 

• Orient students to the second learning target: “I can demonstrate reading stamina as I read a book that interests me.” If 

necessary, review what the word stamina means. Clarify the meaning of stamina as “being able to do something for a long 

period of time without losing interest or giving up.” 

• Display the Reading Stamina anchor chart from Lesson 5. Ask for volunteers to read each descriptor. As each one is 

read, ask: “What does that mean? What does it look like?” Say to students: “If you are all engaged in independent reading, 

what would the room sound like?” 

• Pass back the Reading Stamina Tracker that students used in Lesson 5. On the reverse side of the paper is another 

Reading Stamina Tracker to use during today’s lesson (marked Lesson 6). Have students look at the reverse side and see if 

they notice anything different on today’s tracker. Students should notice the two self-reflection questions at the bottom of 

the page. Tell students that they will use the Reading Stamina Tracker to self-assess, or evaluate, how they are doing using 

and building their stamina as readers. 

• Set the timer for 15 minutes; observe students as they read. Confer with readers as appropriate, give verbal time checks, and 

praise to maintain engagement. 

• Place students in small groups of three or four. Ask them to go around their group, first sharing something that they did well 

to build their stamina using the question from their tracker: “One thing I did to build my stamina was ___.” During the 

second group go-around, students share a next step using the question: “Next time, I will work hard to ______.”  

• Invite students to discuss a final question within their small group: “How will building your stamina increase your reading 

power?” Challenge students to continue to work on their stamina both at school and at home. 

Note: Collect students’ Reading Stamina Trackers to help plan next steps. Determine which students seem to need support 

with their reading stamina. 

• Providing a moment to think before 

sharing allows individuals to 

process independently.  

• Sharing with a partner helps 

students develop confidence before 

sharing with the whole class. 

• As you circulate while students are 

reading, consider using a token 

system to reward students 

demonstrating the stamina 

behaviors (perhaps tickets that be 

‘cashed in’ for a treat or prize). This 

could be done throughout the unit 

with the tickets being placed in a bin 

or bucket. At the end of the unit, a 

few tickets could be drawn with 

prizes being new books or book gift 

cards. 
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Work Time (continued) Meeting Students’ Needs 

B. Building Our Reading Superpowers: Preparing for Goal Setting (10 minutes) 

• Orient students to the third learning target: “I can identify my reading strengths and challenges in order to set goals for 

becoming an independent and proficient reader.” 

• Circle the words strengths, challenges, and goals. Ask the students to think about something they do outside of school and 

apply these words to this context. For example: “I like to play baseball. One of my strengths is that I can throw the ball a 

really long way. One of my challenges is that I am not a very good batter. One of my goals is to practice batting every day so 

that I don’t strike out. Another goal is to watch other skilled batters to study their moves.” 

• Tell students that today they will set goals to help them build their reading power: “Think about how Mr. Falker had to 

remind Trisha of her strengths.” Some examples students might provide include: “Trisha valued reading from the time she 

was little. She really wanted to read and she was good at drawing,” or “She also had some challenges; letters got all mixed up, 

and it was hard to sound out words. Knowing these things helped Mr. Falker set goals to help Trisha.” 

• Draw students’ attention to the Reading Superpowers anchor chart. Tell students that this anchor chart is designed to help 

them build their power as a reader.  

• Repeat the learning target: “I can identify my reading strengths and challenges in order to set goals for becoming an 

independent and proficient reader.”  Tell students to quietly reflect for a couple minutes which things on the Reading 

Superpowers anchor chart they consider to be strengths of theirs and whether any of the superpowers might be considered 

challenges, or things in need of improvement. 

• Ask several students to share how any of the superpowers on the anchor chart might help them as readers. Ask students to 

raise their hand if they feel that any of the superpowers are in fact challenges for them at this time. Ask if any students feel 

comfortable sharing with the class. 

• Share with students that after they identify their strengths and challenges and set goals about how they will become more 

proficient and independent readers, they will be writing a letter to an important person in their life that describes what their 

reading goals are. Suggest that may want to start thinking about who will be the recipient of their letter. 

• Distribute the Strengths and Challenges Self-Reflection recording form to students. Call out each category and 

have students place a mark in either the ‘Strength’ or ‘Challenge’ column.  

 

Note: You may want to do some brief brainstorming about other possible superpowers for the anchor chart so they can be 

considered as strengths and challenges. Fluency can be considered a reading superpower and becomes a focus in the second 

half of this unit. A caution to be careful though that the ideas stay broad. For example, if students suggest something like 

‘predicting’ or ‘using picture clues’ you would want to help them see that those are things that fall under solid comprehension. 

• Consider providing all students with 

an index card that has the learning 

target for this lesson segment 

written on it. They can have it in 

hand and use it as a tool to focus 

their attention to this important 

target as they work. 

• Careful attention to vocabulary 

helps to make a target clear and 

supports student thinking. Provide a 

variety of ways for accessing/ 

interacting with vocabulary to 

accommodate various learning 

profiles. 

• Reviewing academic vocabulary 

assists all students developing 

academic language. 

• Consider providing a list of 

strengths and challenges to assist 

students in understanding. 
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Work Time (continued) Meeting Students’ Needs 

C. Practice Goal Setting Using Fictional Student Profiles (15 minutes) 

• Remind the students that each reader is different and that our strengths and challenges will be different as well. Explain that 

in order to know themselves as readers they will need to consider information about themselves. Share the target: “I can sort 

information about my strengths and challenges as a reader into categories.”  

• Have students understand that the “information” in this context would be the proof or evidence in support of something 

being a strength or challenge.  

• To help students understand this target and the work they need to do, use the Fictional Student Profiles and the 

Reader Information/Evidence Organizer. Determine whether the class will work together on this next task or whether 

students will work in partnerships or small groups. 

• Students will use the profiles to formulate an idea of each reader’s strengths and challenges. Then based on those strengths 

and challenges, students will attempt to come up with 1-2 goals for each reader. 

• Providing a clear model supports 

students in understanding the 

thinking and the work they are 

expected to do. 

 

Closing and Assessment  

A. Debrief (5 minutes) 

• As a Think-Pair-Share, ask: “How can knowing your strengths and challenges help you become an independent and 

proficient reader?”  

• Use Think-Pair-Share again to discuss: “How are your reading strengths/challenges similar to those of the characters in any 

of the stories we’ve read in the module?” As students share, record a few of these ideas to remind the students about in the 

beginning of the next lesson.  

• End by informing students that in tomorrow’s lesson, they will set goals for themselves as readers.  

• ELL language acquisition is 

facilitated by interacting with native 

speakers of English who provide 

models of language. 

 

 

Homework Meeting Students’ Needs 

Tonight for homework, set a goal for how many minutes you will read. As you read, keep practicing ways to build your reading 

power. After reading, complete the Reading Stamina Tracker. Share two areas of strength and an area of challenge from your 

Reading Stamina Tracker with someone at home. 
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Reading Superpowers 

(for teacher reference) 

 

 

Unit 2 is titled “Building the Power of Reading.” The texts used in this unit are meant to 
help students realize that many things contribute to having the power of reading or the 
ability to be a proficient reader.  
 
This anchor chart was started in Lesson 2 and will be added onto in the lessons 
referenced below. 
 

1. Love for Reading (Lesson 2) 

2. Strong Vocabulary (Lesson 4) 

3. Reading Stamina (Lesson 5) 

4. Reading Volume (Lesson 5) 

5. Choosing ‘good fit’ Books (Lesson 6) 

6. Solid Comprehension (Lesson 6) 

7. Fluency (Lesson 8 and 9) 
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3-2-1: What I’m Reading 

Choosing “good fit” Books 

 

Name: 

Date: 

 

Three books I’ve read recently are: 
 

1. __________________________________________________________________ 

 

2. __________________________________________________________________ 

 

3. __________________________________________________________________  

 

 

 

Two books I want to read soon are: 
 

1. __________________________________________________________________ 

 

2. __________________________________________________________________ 

 
 
 
The book I’m reading today for stamina practice is: 
 
1. __________________________________________________________________ 
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Strengths and Challenges Self-Reflection 

 
 

Reading Superpower 
 

Strength 
 

Challenge 
 

 
Love for Reading 
 

  

 
Strong Vocabulary 
 

  

 
Reading Stamina 
 

  

 
Reading Volume 
 

  

 
Choosing ‘good fit’ books 
 

  

 
Solid Comprehension 
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Fictional Student Profile: “Samara” 

 

Samara has always loved books. She goes to the library frequently and asks for books for gifts when 

it’s her birthday. At school her book box is always jam packed with books. She mostly reads fantasy 

books and doesn’t really like to read nonfiction books. Her teacher has commented that she notices 

this on her reading log. At the end of independent reading time, Samara sometimes doesn’t even 

notice that time is up because she’s so lost in her reading! At home, when her parents ask her to tell 

them about what she’s reading she does so with ease and is always very detailed. Sometimes they ask 

her to read out loud to them. She is always eager to do it but they notice when she reads that it sounds 

very rushed and they can’t tell where one sentence ends and the other begins. When Samara talks to 

anyone they are usually impressed with some of the words she uses.  

 

 

Fictional Student Profile: “Trevor” 

 

Trevor loves school. His teachers are always impressed with how hard he works and how kind he is to 

his classmates. Trevor’s favorite specials subjects are physical education and library (and of course he 

loves recess). Trevor loves sports! He likes to check out books from the library that are about hockey 

and baseball, his two favorite sports. He’s even tried to read biographies of some of his favorite 

players. Trevor’s parents and teacher notice that he doesn’t seem to finish reading the books he gets 

from the library. When he works with the teacher and his reading group, he feels very comfortable 

and confident. His teacher always praises him for using great strategies. His parents are proud of the 

reading work he brings home.  But when he’s asked to read out loud, he’s reluctant because he knows 

he sounds choppy. 

 

Fictional Student Profile: “Allison” 

 

Allison loves school and spending time with her friends. She also likes to help her teacher with tasks 

around the classroom. Allison works hard and is great about handing in her homework on time. Math 

and writing are her favorite times of day. She loves to write about her friends and the fun they have 

together. She also likes to make up stories about pretend places and characters that have magical 

powers. Allison’s teacher notices that Allison’s book box never has many books in it and during 

independent reading time Allison moves about the room a lot, getting drinks from the water fountain 

or asking to use the bathroom. Allison doesn’t usually have a reading log to turn in and her parents 

have called the teacher to ask how to get Allison to read more at home. 
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Reader Information/Evidence Organizer 

 
 

Student: 
 

Strengths Evidence 

 

 

 

 

 

 

 

Connections to story characters 

 

 

 

 

 

Challenges Evidence 

 

 

 

 

 

 

Connections to story characters 

 

 

 

 

 

Goals for the student 
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Reading Stamina Tracker Homework 

 

Name: 

Date: 

 

I plan to read for ___________ minutes. 
 
Complete the tracker after you read: 
 

Book Title: 

This Means That I: Not Yet… Still Working 

on It! 

I did it! 

Stay in my reading spot    

Read silently or in a whisper voice    

Read the whole time    

Stick with my book until I finish it    

Use reading strategies to understand what I read    

Read carefully, and don’t rush through books    

 

One thing I did to build my reading stamina was:  

 

 

Next time, I will work hard to:  

 

 

I read for ________ minutes. 
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Quick Write: Choosing ‘good fit’ Books 
 

Name: 

Date: 

 

 

 

 

 

 

How is choosing ‘good fit’ books a reading superpower? How does the ability to choose 

‘good fit’ books make you a more proficient reader? 

 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

reading superpower – something a person has or does that makes them a strong reader 
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Quick Write: Solid Comprehension 

 

Name: 

Date: 

 

 

 

 

 

 

How is ‘solid comprehension’ a reading superpower? How does solid comprehension 

make you a more proficient reader? 
 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

reading superpower – something a person has or does that makes them a strong reader 




